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Abstract 

Purpose: This systematically reviews and examines existing 

literature on how anxiety, stress, and emotional factors influence 

academic performance among students across various educational 

settings and identifies key trends. 

Research methodology: Drawing on studies published between 

2020 and 2024, the review synthesizes findings from diverse 

populations, including high school and university students. The 

analysis reveals a consistent negative correlation between elevated 

levels of anxiety and academic achievement, with significant 

implications for cognitive functioning, motivation, and engagement. 

Additionally, the review highlights the role of stress as a critical 

factor affecting academic outcomes, where chronic stress is linked 

to decreased performance and increased dropout rates. Emotional 

intelligence emerges as a vital moderating variable, with students 

exhibiting higher emotional regulation demonstrating improved 

coping strategies and better academic results. 

Results: The findings indicate that female students often report 

higher anxiety levels compared to their male counterparts, 

underscoring the need for targeted interventions. Furthermore, the 

review identifies gaps in the current literature, particularly 

concerning underrepresented populations and the long-term effects 

of anxiety and stress on academic trajectories. Recommendations 

include implementing mental health support programs, fostering 

emotional intelligence development, and promoting resilience 

among students. 

Conclusions: By addressing the complex interplay between 

anxiety, stress, and emotions, educational stakeholders can better 

support students in navigating their academic journeys, ultimately 

leading to enhanced educational experiences and outcomes. 

Limitations: Limited by potential publication bias, variability in 

assessment tools, sample heterogeneity, and reliance on self-

reported data, which may affect the generalizability and accuracy of 

findings on academic performance. 

Contribution: This review highlights the critical need for 

educational institutions to address psychological factors affecting 

academic performance, focusing on reducing anxiety, stress, and 

emotional challenges to foster supportive learning environments 

and improve overall student well-being and success. 
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1. Introduction  
The background study of anxiety, stress, and emotion on academic performance is essential for 

understanding the complex interplay between psychological factors and educational outcomes. 

Academic settings inherently present various stressors, including high-stakes testing, workload, and 

social pressures, which can trigger anxiety among students. Anxiety, characterized by excessive worry 

and apprehension, has been shown to interfere with cognitive processes such as attention, memory, and 

problem-solving. This interference can significantly hinder a student's ability to perform well 

academically. Research indicates that students with high levels of anxiety often experience difficulties 

in concentration and test-taking, which can lead to lower grades and reduced academic achievement. 

Stress, both acute and chronic, is another critical factor affecting academic performance. Acute stress, 

resulting from specific events such as exams or presentations, can be motivating for some students. 

 

As of 2023, the World Health Organization estimates that approximately 300 million people worldwide 

are living with anxiety disorders. In Bangladesh, the estimated number of individuals affected by 

anxiety disorders is around 6 million. These figures underscore the significant impact of anxiety 

disorders on global and national mental health, highlighting the need for effective interventions and 

support systems (WHO, 2023). In Bangladesh suffer from anxiety disorders more than men, with a 

prevalence of approximately 14% for women compared to 10% for men. A study found a prevalence of 

22% of anxiety disorders in a population sample of 1,000 Bangladeshis, indicating that anxiety disorders 

are more common in women than in men, another study shows that 80% of overseas students face 

mental health disorders (Fcca et al., 2021). 

 

However, when stress becomes chronic, it can lead to burnout, fatigue, and decreased academic 

engagement. Studies have demonstrated that high levels of stress are linked to poor academic 

performance, as students may struggle to manage their time effectively or maintain their focus on their 

studies. Moreover, the emotional state of students plays a vital role in their academic success. Emotions 

can influence motivation, engagement, and overall learning experiences. Positive emotions, such as 

excitement and curiosity, are associated with enhanced learning and academic performance, while 

negative emotions, including frustration and boredom, can detract from students' motivation and 

commitment to their studies. The interaction between anxiety, stress, and emotions further complicates 

the academic landscape. For instance, students who experience high anxiety may perceive academic 

tasks as more stressful, leading to a vicious cycle of heightened anxiety and stress. Furthermore, 

individual differences, such as personality traits and coping styles, can modulate the impact of anxiety 

and stress on academic performance. Research suggests that students with higher emotional intelligence 

may be better equipped to manage anxiety and stress, leading to improved academic outcomes. The 

prevalence of anxiety disorders among students is noteworthy, with estimates indicating that a 

significant portion of the student population experiences these challenges. The World Health 

Organization reports that millions of students worldwide suffer from anxiety disorders, which can 

negatively impact their academic performance. This issue is particularly relevant in high-pressure 

academic environments, where the demand for excellence can exacerbate anxiety and stress levels. In 

Bangladesh, studies have highlighted a concerning trend where women are more likely than men to 

experience anxiety disorders, which may contribute to disparities in academic performance (Ghosh, 

Sarker, Saha, Islam, & Shakil, 2021; Sarker, 2023; Sarker & Uchinlayen, 2020). Addressing the impact 

of anxiety, stress, and emotions on academic performance is crucial for developing effective 

interventions and support systems. Educators and policymakers must recognize the importance of 

mental health in academic settings and implement programs that promote emotional well-being. 

Strategies such as stress management training, counseling services, and emotional intelligence 

development can help students cope with the challenges they face. Ultimately, a comprehensive 

understanding of the relationship between anxiety, stress, and emotion and academic performance is 

essential for fostering a supportive learning environment that enhances student success and well-being). 

Identifying and understanding the multifaceted relationship between mental health and academic 

success is essential for developing comprehensive strategies to support students’ well-being and 

academic achievement (Sarker, 2023; Sarker, Gain, Saha, Mondal, & Ifte, 2024). 
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2. Literature Review 
Recent research has consistently highlighted the detrimental effects of anxiety and stress on academic 

performance across various educational contexts. A number of research studies have examined the 

relationship between stress and depression and their performance (Bisson, 2017; Pascoe, Hetrick, & 

Parker, 2020; Schimelpfening, 2023), and they have found that stress and depression have a detrimental 

impact on students' academic performance. Maajida Aafreen, Vishnu Priya, and Gayathri (2018), on 

the other hand, presented conflicting findings and said that stress improves a person's memory and 

reflexes and makes it possible for employees to function better under pressure. According to their 

analysis, depression is a prevalent problem among US students, with 20% of them potentially suffering 

from a depressive condition that lasts for a year or more. It hinders students' social and professional 

development as well as their physical and mental health. 

 

According to Weda and Sakti (2018), this study examines the relationship between study anxiety and 

academic performance among 116 English students at Universitas Negeri Makassar, Indonesia. 

Utilizing a questionnaire and test, it measured anxiety levels with the Test Anxiety Measurement (TAM) 

and assessed academic performance via GPA. Results indicated a significant correlation between high 

study anxiety and low academic performance (p=0.011; r=0.235). The study suggests further research 

in diverse settings to explore the influence of various factors on students' study anxiety. 

 

Studies on stress among university students conducted in a number of nations have revealed a 

correlation between apparent anxiety and depressive disorder and the demands and requirements of 

education (Safdar, Habib, Amjad, & Abbas, 2020). In their cross-sectional study, Lörz, Netz, and Quast 

(2016) found that even after controlling for 13 different risk factors for depression (such as demographic 

features, abusive past, intellectual style, and personality, currently experiencing stressful trials in life, 

and societal support), strain faced due to academic workload still has a high level of depressing 

symptoms. Few studies have demonstrated that students who report feeling overwhelmed by their 

workload or who identify as traumatized by it typically suffer from more gloomy conditions. These 

relationships can be explained by looking at coping mechanisms and stress (Brandy, Penckofer, Solari-

Twadell, & Velsor-Friedrich, 2015), which emphasize the need for positive judgments during stressful 

situations and include the university modification framework developed by Kumari, Ali, and Abbas 

(2021); Pancer, Pratt, Hunsberger, and Alisat (2004). The assessment idea entails comparing the 

situation to the resources at hand, such as the efficacy of coping mechanisms and social support. As per 

these frameworks, if demand is deemed unapproachable and resources are limited, stress and linked bad 

consequences will be significant, theoretically giving birth to issues in an adjustment like mental 

instability. Stress-inducing circumstances and educational resources resulted in an overwhelming 

workload, improved study skills, and time management abilities. 

 

This study investigates the impact of academic anxiety on performance among 132 pharmacy 

undergraduates at the University of Wolverhampton. Utilizing a questionnaire reveals that high 

academic anxiety significantly predicts lower performance, linked to factors like test anxiety, academic 

competence, and time management (Ghosh et al., 2021; Mirawdali, Morrissey, & Ball, 2018). Many 

students reported low performance due to perceived course load. A positive relationship was found 

between social and family anxiety sources and performance stressors. The study emphasizes the need 

for strategies to help students cope with academic anxiety to enhance their experiences and outcomes. 

 

2.1 Literature Gap 

The relationships between anxiety, stress, emotions, and academic performance reveal several gaps that 

require further exploration. One prominent gap involves the under-researched populations. Most studies 

have been conducted on university students, particularly in Western contexts, leaving other important 

demographics, such as non-traditional students, adult learners, vocational trainees, and those in 

developing countries, relatively unexplored. 

 

Another gap is the limited research on younger students, particularly those in primary and secondary 

education. Most studies focus on older students, yet anxiety and stress begin to manifest in early 

educational experiences, affecting academic outcomes throughout the learning journey. 
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Additionally, emotional intelligence is often highlighted as a mitigating factor against the negative 

effects of anxiety and stress, but research on interventions that foster emotional intelligence in 

educational settings remains limited. 

 

There is also a methodological gap. Many studies rely on cross-sectional designs, which make it difficult 

to establish causal relationships between anxiety, stress, and academic performance. For instance, 

Mirawdali et al. (2018) found a correlation between anxiety and poor academic performance among 

pharmacy students, but the study does not address whether anxiety caused poor performance or vice 

versa. Longitudinal studies that track students over time would provide more robust insights into how 

these psychological factors influence academic trajectories. 

 

Lastly, intervention research is lacking. Although many studies highlight the negative impact of stress 

and anxiety on academic outcomes, few have rigorously tested the efficacy of specific interventions, 

such as mindfulness training, cognitive-behavioral techniques, or peer support programs. Studies like 

Sarker and Uchinlayen (2020) suggest that interventions targeting class attendance can improve 

academic outcomes, but broader interventions that address the emotional well-being of students are 

underrepresented. 

 

In conclusion, future research should focus on under-researched populations, younger students, 

emotional intelligence interventions, longitudinal designs, and effective strategies for reducing 

academic anxiety and stress. Addressing these gaps will provide a more comprehensive understanding 

of how psychological factors influence academic performance and lead to better interventions. 

 

2.2 Objective of the Study 

The primary objective of this systematic review is to comprehensively analyze and synthesize existing 

research on the impact of anxiety, stress, and emotional factors on academic performance. Specifically, 

the study aims to: 

1. Identifying the anxiety and stress influencing academic outcomes. 

2. Examining how emotions positive correlate with academic performance. 

3. Evaluating variations across demographics (age, gender, academic level) and contexts (school 

settings, online learning, competitive environments) 

4. Determine Gaps in Research: Identify gaps in the existing literature that warrant further exploration, 

such as under-researched populations or contexts. 

 

3. Methodology 
The methodology of the study follows a thematic approach to analyze existing literature. The process 

begins with a comprehensive literature search across multiple academic databases, including PubMed, 

PsycINFO, and Google Scholar, using specific keywords related to anxiety, stress, emotions, and 

academic performance. Studies published between 2020 and 2024 are selected based on predefined 

inclusion criteria, such as empirical research, relevance to the topic, and methodological rigor. After 

initial screening, the selected articles undergo a detailed quality assessment to ensure reliability and 

validity. Thematic analysis is then applied to categorize findings into key themes, such as the effects of 

anxiety and stress on academic performance, the role of emotional intelligence, and coping strategies 

employed by students. Each theme is synthesized to identify patterns, trends, and gaps in the literature. 

This approach allows for a nuanced understanding of how these psychological factors interact and 

influence academic outcomes. The results are then discussed in relation to existing theories and 

frameworks, providing insights for educators and researchers. Ultimately, this thematic methodology 

aims to offer a comprehensive overview of the current state of knowledge on this important topic. 

 

3.1 Purpose of the Study 

The purpose of this study is to systematically examine and synthesize existing research on the effects 

of anxiety, stress, and emotional factors on students' academic performance. This review aims to 

provide a comprehensive understanding of how these psychological factors influence educational 

outcomes across diverse contexts, including high school, college, and online learning environments. By 
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identifying and analyzing key findings from a range of studies, the review seeks to elucidate the 

relationships between various levels of anxiety and stress, types of emotional responses, and academic 

indicators such as grades, test scores, and overall engagement. The study also aims to assess the 

methodologies used in the selected literature, evaluating sample sizes, data collection methods, and 

analytical approaches to highlight strengths and limitations in current research. Additionally, it will 

explore interactions among anxiety, stress, and emotions, considering the role of external factors such 

as social support and learning environments. The review intends to identify gaps in the existing 

literature, highlighting areas that require further investigation, particularly under-researched 

populations or contexts. Furthermore, it seeks to provide evidence-based recommendations for 

educators, policymakers, and mental health professionals, aimed at fostering student well-being and 

enhancing academic success. Ultimately, this systematic review aspires to contribute to both theoretical 

understanding and practical application, guiding future research efforts and intervention strategies to 

better support students facing anxiety, stress, and emotional challenges in their academic journeys. 

 

3.2 Significance of the Study 

The significance of the study lies in its potential to inform educational practices and mental health 

interventions. By systematically synthesizing existing research, this study aims to provide a clearer 

understanding of how anxiety, stress, and emotional factors affect students' academic outcomes. This 

understanding is crucial for educators and policymakers seeking to create supportive learning 

environments that promote student well-being and success. Furthermore, the study addresses a pressing 

need for evidence-based insights that can guide the development of effective interventions and support 

systems tailored to students experiencing psychological challenges. By identifying key trends, gaps, 

and methodological strengths in the current literature, the study will help prioritize areas for future 

research and intervention. Additionally, it will emphasize the importance of integrating mental health 

support within educational frameworks, thereby contributing to the holistic development of students. 

Ultimately, this research aims to bridge the gap between psychological factors and academic 

performance, offering valuable implications for improving educational outcomes and enhancing the 

overall student experience. 

 

4. Results and Discussions 
4.1 Category of Stress 

4.1.1 Family Stress 

Parental involvement and education have an impact on how parents handle their kids' behaviors and 

cognitive development in addition to how they treat them (Kafle, 2021). Their children's conduct and 

performance toward them are consequently shaped by this. Consequently, the attitudes, comprehension, 

and viewpoints of the parents influence the parent-child interaction. Favorable attitudes have a 

significant favorable impact on the connection between parents and their children compared to negative 

ones. There are many different ways that parents might react to negative feelings, and these reactions 

can be categorized as supporting or non-supportive (Atolagbe, Oparinde, & Umaru, 2019). Children are 

encouraged to explore their emotions through their parents' supporting activities, which might involve 

encouraging them to express their feelings or helping them comprehend and manage an emotionally 

charged situation. Discipline, downplaying the child's emotional experience, or showing worry over the 

child's conduct are examples of non-supportive actions that send the message to the child that expressing 

negative emotions is improper and unacceptable. Emotional understanding and friendship quality are 

two aspects of emotional and social competence that have been connected to supportive parental 

responses to negative emotions in children. On the other hand, a kid's stored negative affect and 

disordered behaviors during emotion-evoking situations have been linked to non-supportive or 

repressive parental replies. This is likely because the child finds it difficult or unable to express negative 

emotions (Abbas & Sağsan, 2019; Descals-Tomás, Rocabert-Beut, Abellán-Roselló, Gómez-Artiga, & 

Doménech-Betoret, 2021). In a study of university students, female students reported significantly 

higher levels of academic stress compared to their male counterparts. On average, 63% of females 

reported high-stress levels, while 37% of males reported the same. 

 

4.1.2 Academic Stress 
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It is generally accepted that as we approach maturity, our mental health tends to improve and that the 

prevalence of depressive disorder begins to reduce between the ages of 18 and 25. Conversely, high 

rates of depression are the most prevalent throughout this phase (Bisson, 2017), with many college 

students in this specific screen scoring higher above the clinical cut-off points for severe depression 

(Habib, Abbas, & Noman, 2019; Pascoe et al., 2020). According to Maajida Aafreen et al. (2018), 30% 

of high school pupils deal with depression in various ways. This indicates that a significant portion of 

recently graduated high school students are either more likely to experience depression or are more 

susceptible to experiencing depression during their time in college. As students advance in their 

education, a variety of factors are taken into account when determining stress levels. These include 

difficult-to-understand course material, difficult assignments with arbitrary deadlines, and housing 

issues for students moving from other cities, etc (Abbas, 2020). When researching depression, 

university-related experiences might also be useful. The crucial point to keep in mind is that depressive 

symptoms can fluctuate throughout the course of a student's academic career (Beiter et al., 2015); 

subjective and objective experiences are closely linked to depression disorder; and the stress that comes 

with being a college student most likely contributes to the variation in depressing experiences amongst 

students. 

 

Stress has a detrimental effect on students' mental health, as seen by the 42.3% of Canadian university 

respondents who reported experiencing severe anxiety and stress (Hünefeld, Gerstenberg, & Hüffmeier, 

2020; Imran & Abbas, 2020). Additionally, a total of 58.1 percent of students reported that they find 

academic tasks to be excessively difficult. Many respondents from Germany, Bulgaria, and Poland 

believe that assignments are a greater burden on their lives than relationships or any other aspect of life 

(Pascoe et al., 2020). A study found that female students reported higher levels of anxiety (68%) 

compared to male students (53%), while residents experienced more stress (75%) than non-residents 

(60%); additionally, younger students (ages 18-22) showed anxiety rates of 65%, whereas older students 

(ages 23-30) reported 55% (Beiter et al., 2015). 

 

4.2 Anxiety's Effect on Academic Performance: 

Recently one study showed that 28% of male students and 46% of female students reported experiencing 

academic anxiety at least once in the past year.  

 

4.3 Students' Depression Effect on Academic Performance 

Students at universities represent a large number of people going through a significant transition from 

adolescence to adulthood, which is typically regarded as the most painful period of life (Quince, Wood, 

Parker, & Benson, 2012). Exam stress and other obstacles like shifting social circles add to this, 

potentially endangering students' mental health. According to research, one-third of adolescents go 

through periods of moderate to severe depression throughout their time in school (Sarokhani et al., 

2013). In comparison to the general population, this is the rate that can rise (S. M. Khan & Abbas, 2022; 

Youssef & Deane, 2006). Students who have less access to social class resources typically feel more 

powerless. Additionally, because they believe they are failures, perceive the world as unfair, and are 

uncertain about the future, depressed students in attainable-focused environments (such as higher 

academic institutes) are likely to score lower grades, feel more like failures, and have less confidence. 

Additionally, students who lack self-worth find it difficult to accept difficult tasks and projects, which 

harms their academic progress (Nguyen & Wright, 2019). 

 

Depression is characterized as a combination of biological, mental, and physical processes, as well as 

benightedness. Symptoms of depression may include irregular sleep patterns, difficulty concentrating, 

negative thoughts, and feelings of regret (Mellal, Albluwe, & Al-Ashkar, 2014; Xie et al., 2022). 

However, research on the impact of depression on academic performance has not been conducted, 

despite the high number of students with depression and the subpar educational system. Poor exam 

performance is closely related to financial position and the link between emotional stability and 

academic performance in university students, according to research. Depression was confirmed to be 

an independent factor as the investigation went on (Doyumgaç, Tanhan, & Kiymaz, 2021). Similar to 

this, kids who receive treatment for their depression see an improvement in their grades. Depression is 

a major setback for their academic career in addition to shattering confidence. Students who suffer from 
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signs of depression tend to miss more courses, quizzes, and homework. More often than their friends 

who are not sad, they quit classes if they find them difficult, and they are more likely to leave college 

altogether (Awadalla, Davies, & Glazebrook, 2020). Depressed students might become cruel, which 

can eventually impact their academic performance and make them cranky (Moyano et al., 2023). 

 

The relationship between anxiety and academic achievement, it has been claimed, is even more shaky 

and unclear. However, a number of thorough studies have found that students perform better when they 

are more nervous. However, only a small number of studies have produced findings that suggest there 

is no connection at all between anxiety and lower academic performance (Abror, Patrisia, Syahrizal, 

Sarianti, & Dastgir, 2020). Ironically, very few research have suggested that academic performance 

might be enhanced by a higher degree of anxiety (Alhussain, Al-Rahmi, & Othman, 2020; H. Khan, 

Abbas, Kumari, & Najam, 2022). According to recent research on undergraduate medical students by 

Ngasa et al. (2017), despite a high rate of major depression among the students, there is no negative 

impact on the student's GPA. As a result, this study aims to provide a more precise and lucid explanation 

of the common link between students' depression levels and academic performance, taking into account 

the variations in previous research findings. 

 

4.4 Student’s Emotion Effect on Academic Performance 

Diverse external factors social and personal factors impact the complicated and multidimensional 

feelings that students have toward their academic success. Studies reveal a high correlation between 

academic performance and results and feelings including pride, embarrassment, fear, and dissatisfaction 

(Pekrun, Lichtenfeld, Marsh, Murayama, & Goetz, 2017). Pleasure, optimism, and pride are examples 

of positive emotions that are linked to higher levels of academic accomplishment, motivation, and 

perseverance when faced with difficult tasks. On the other hand, negative emotions that cause stress 

and cognitive overload, such as worry and fear of failing, can negatively impact performance. 

 

Students' feelings about their own ability to achieve, or self-efficacy, have a significant influence on 

their academic moods. While low self-efficacy frequently results in feelings of fear and pessimism, 

which can impair performance, high self-efficacy is linked to positive emotions and improved academic 

achievements. Additionally, kids who often fail academically are more likely to suffer long-lasting 

negative emotions like shame, which might lower their incentive to complete academic assignments. 

 

Emotions related to academics are greatly influenced by social support, especially from classmates and 

professors. It has been discovered that strong bonds between teachers and students help to mitigate the 

effects of academic stress and foster optimistic feelings like pride and optimism. However, emotions of 

dissatisfaction and anxiety might be intensified by perceived social isolation or unfavorable peer 

interactions. 

 

In academic environments, students' emotional experiences are often influenced by cultural influences. 

For example, students may experience higher pressure to do well in collectivist societies where 

academic performance is commonly linked to family expectations, leading to increased anxiety and fear 

of failure. Students from individualistic cultures, on the other hand, could feel academic emotions more 

strongly associated with self-actualization and personal accomplishment. 

 

There are long-term effects on students' mental health associated with performance-related emotions, 

in addition to immediate academic results. Particularly in situations where there is competition in 

school, high levels of academic anxiety have been associated with an increased risk of depression and 

burnout. However, studies have indicated that treatments like mindfulness and cognitive-behavioral 

techniques, which target emotional regulation, may help lower academic anxiety and enhance 

performance. 

 

Due to interruptions in learning settings, several students reported heightened anxiety and tension as a 

result of the COVID-19 pandemic exacerbating emotional issues Negative feelings about academic 

success have increased globally as a result of remote learning, social isolation, and doubts about 

academic advancement. Taking care of students' emotional needs has become more important as 
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educational institutions adjust to new teaching and learning methods in order to guarantee their 

academic success. 

 

5. Conclusion 
5.1 Conclusion 

In conclusion, the study highlights the critical influence of psychological factors on students' academic 

outcomes. The systematic review reveals a consistent negative correlation between high levels of 

anxiety and stress and diminished academic performance, while positive emotions can enhance 

engagement and achievement. The findings underscore the need for educational institutions to prioritize 

mental health support, integrating programs that address these psychological challenges. By fostering 

emotional intelligence and resilience among students, schools can create a more supportive learning 

environment that mitigates the adverse effects of anxiety and stress. The study also identifies gaps in 

the current literature, suggesting that further research is needed to explore diverse populations and 

effective interventions. Overall, this review serves as a foundation for future studies and practical 

applications aimed at improving student well-being and academic success. By addressing the complex 

interplay between anxiety, stress, and emotions, educational stakeholders can better support students in 

navigating their academic journeys, ultimately leading to enhanced educational experiences and 

outcomes. 

 

5.2 Limitations of the Study 

A comprehensive view of the findings necessitates acknowledging the study's significant limitations. 

First, a major issue is the variety of the included research. Drawing consistent and generalizable findings 

on anxiety, stress, and emotions is difficult since different research uses different methodology, sample 

sizes, and tools. The cross-sectional design of many research is another drawback as it makes it 

impossible to establish causal links between stress, anxiety, emotion, and academic achievement. This 

method frequently makes it more difficult to evaluate how these psychological aspects may affect 

academic results in the long run. 

 

Furthermore, as studies with substantial findings are more likely to be published and included in 

systematic reviews, the review may be subject to publication bias. This might bias the knowledge of 

the influence of anxiety and stress on academic performance by under-portraying research with null or 

negative outcomes. One further disadvantage of the self-reported data used in many of the included 

research is that it is subject to bias, such as social desirability bias and erroneous memories, which can 

compromise the validity of the findings. 

 

Another drawback in the examined research is the differences in culture and circumstance. Cultural 

norms and educational systems have an impact on emotions, stress reactions, and academic 

performance; however, many studies do not take these variations into consideration, which may restrict 

the applicability of the results to other groups. Furthermore, a lot of research focuses on students in 

higher education, which leaves gaps in our knowledge of how stress and anxiety impact academic 

performance in younger students or in students in various educational contexts, such as elementary or 

secondary school settings. 

 

Additionally, the analysis underplays the impact of confounding factors that might affect academic 

achievement as well as emotional well-being, such as socioeconomic status, learning impairments, or 

other mental health issues. The real effect of stress and anxiety on academic performance may be 

overestimated or underestimated if these factors are not taken into consideration. 

 

Lastly, the evaluated research lacks longitudinal data, which makes it difficult to comprehend how 

changes in anxiety, stress, and emotions over time affect academic performance. To give a more 

thorough understanding of this complicated link, future research should strive to include longitudinal 

designs, objective measurements of stress and anxiety (e.g., physiological markers), and account for 

any confounding variables. 

 

5.3 Recommendation 
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Based on the literature review of the study, several recommendations can be made. First, educational 

institutions should implement comprehensive mental health programs that focus on identifying and 

addressing anxiety and stress among students. Training faculty and staff to recognize signs of 

psychological distress can enhance early intervention efforts. Second, integrating emotional intelligence 

training into the curriculum can equip students with skills to manage their emotions effectively, thereby 

improving academic performance. Third, schools and colleges should foster supportive environments 

that encourage open discussions about mental health, reducing stigma and promoting help-seeking 

behavior. Fourth, tailored stress management workshops should be offered, providing students with 

practical coping strategies such as mindfulness and relaxation techniques. Additionally, creating peer 

support networks can help students share experiences and coping mechanisms. Finally, future research 

should focus on longitudinal studies that explore the long-term effects of anxiety, stress, and emotions 

on academic outcomes, as well as the efficacy of various interventions. By adopting these 

recommendations, educational institutions can create a more supportive atmosphere conducive to 

academic success and overall student well-being. 
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